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Instruction 
Components 4 3 2 1 0 

Lesson Planning 

All teachers regularly 
integrate SEL into lesson 
plans for all students (tier 
1). 

Most teachers regularly 
integrate SEL into lesson 
plans for all students (tier 
1). 

Teachers inconsistently 
integrate SEL into lesson 
plans for all students (tier 1) 

Teachers know that they 
should integrate SEL into 
lesson plans for all students 
(tier 1) but are not currently 
doing so. 

Teachers are not aware 
about how or why they 
should integrate SEL into 
their lesson plans. 

Classroom 
Environment 

 All classroom 
configurations reflect the 
school's commitment to 
SEL. All classrooms 
display visuals that 
recognize and indicate the 
importance of the SEL 
competencies valued within 
the school. 

Most classroom 
configurations reflect the 
school's commitment to 
SEL. Most classrooms 
display visuals that 
recognize and indicate the 
importance of the SEL 
competencies valued within 
the school. 

Some classroom 
configurations reflect the 
school's commitment to 
SEL. Some classrooms 
display visuals that 
recognize the SEL 
competencies valued within 
the school but do not 
explain the importance of 
the competencies. 

Few classroom 
configurations reflect the 
school's commitment to SEL. 
Few classrooms display 
visuals that recognize and 
indicate the importance of the 
SEL competencies valued 
within the school. 

Classroom setup and 
design do not indicate the 
importance of the SEL 
competencies valued 
within the school. 

Data 

All teachers regularly 
monitor and use SEL-
related data to inform 
instruction. 

Some teachers regularly 
monitor and use SEL-
related data to inform 
instruction. 

Some teachers regularly 
monitor SEL-related data 
but aren’t acting on it. 

Few teachers regularly 
monitor SEL-related data 
and/or do not have access to 
it. 

SEL-related data is not 
accessible and/or is not 
monitored by teachers. 

SEL and 
Diversity, 

Equity, and 
Inclusion 

Teachers consistently 
integrate SEL in classrooms 
using culturally and 
linguistically proficient 
pedagogical practices. 
Curricular choices 
consistently reflect the 
value of all learners and 
cultural and linguistic 
diversity. 

Teachers usually integrate 
SEL in classrooms using 
culturally and linguistically 
proficient pedagogical 
practices. Curricular 
choices often reflect the 
value of all learners and 
cultural and linguistic 
diversity. 

Teachers sometimes 
integrate SEL in classrooms 
using culturally and 
linguistically proficient 
pedagogical practices.  
Curricular choices 
sometimes reflect the value 
of all learners and cultural 
and linguistic diversity. 

Teachers integrate SEL in 
classrooms without 
considering culturally and 
linguistically proficient 
pedagogical practices.  
Curricular choices rarely 
reflect the value of all 
learners and cultural and 
linguistic diversity. 

Teachers do not consider 
culturally and 
linguistically proficient 
pedagogical practices 
when planning for SEL.  
Curricular choices never 
reflect the value of all 
learners and cultural and 
linguistic diversity. 

SEL Integration 
Overall 

All teachers are 
knowledgeable about 
integrating SEL 
competencies into their 
practice. 

Most teachers are 
knowledgeable about 
integrating SEL 
competencies into their 
practice. 

A few teachers are 
knowledgeable about 
integrating SEL 
competencies into their 
practice. 

Teachers may be aware of the 
SEL competencies but don’t 
know how to integrate them 
into their practice. 

Teachers are unaware of 
the SEL competencies and 
do not integrate them into 
their practice. 

NOTES: 
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School-wide Culture 
Components 4 3 2 1 0 

School 
Environment 

The overall use of school 
space and classroom 
configuration reflects the 
school's commitment to 
SEL. The school displays 
visuals that connect its 
core mission, values, or 
vision to SEL. 

The use of most school space 
and classroom configurations 
reflect the school's 
commitment to SEL. The 
school displays some visuals 
that recognize the 
importance of the SEL 
competencies valued within 
the school. 

The use of some school 
spaces and classroom 
configurations reflect the 
school's commitment to 
SEL. The school displays a 
small number of visuals that 
recognize the SEL 
competencies valued within 
the school. 

The use of school spaces 
and classroom 
configurations rarely 
reflect the school's 
commitment to SEL. The 
school displays visuals that 
relate in some ways to the 
competencies valued 
within the school, but none 
refer explicitly to SEL. 

School setup and design do 
not indicate the importance 
of the SEL competencies 
valued within the school. 

Belonging 
Students feel a strong, 
positive sense of 
belonging in school. 

Students feel a mostly 
consistent sense of belonging 
in school. 

Students sometimes feel a 
sense of belonging in 
school. 

There are a few moments 
in which students feel a 
sense of belonging in 
school. 

The majority of students do 
not feel a sense of belonging 
in school. 

Adult Modeling 

Interactions among adults 
in the building consistently 
model examples of the 
behaviors expected from 
students, particularly 
around the SEL 
competencies. 

Interactions among adults in 
the building usually model 
the behaviors expected from 
students, particularly around 
the SEL competencies. 

Interactions among adults in 
the building sometimes 
model the behaviors 
expected from students, 
particularly around the SEL 
competencies. 

Interactions among adults 
in the building typically 
model acceptable behavior, 
but that behavior does not 
correspond with the SEL 
competencies. 

Interactions among adults in 
the building do not typically 
model acceptable behavior 
that corresponds with the 
SEL competencies. 

SEL and 
Diversity, 

Equity, and 
Inclusion 

All members of the school 
community, adults and 
students alike, show that 
they value the cultural and 
linguistic diversity in their 
school by finding ways to 
leverage and highlight it 
each day. 

Most members of the school 
community, adults and 
students alike, show that 
they value the cultural and 
linguistic diversity in their 
school by highlighting it 
occasionally. 

Some members of the 
school community, adults 
and/or students, 
acknowledge the cultural 
and linguistic diversity in 
their school and sometimes 
refer to it explicitly during 
the day. 

Some members of the 
school community, adults 
and/or students, identify 
the cultural and linguistic 
diversity in their school but 
do little to leverage or 
acknowledge it in their 
daily work. 

Few members of the school 
community, adults and/or 
students, recognize the 
cultural and linguistic 
diversity in their school. 

Adult-student 
Culture 

All adult-student 
interactions provide strong 
positive examples of the 
SE skills on which the 
school is focused. 

Most adult-student 
interactions reflect the SE 
skills on which the school is 
focused. 

Some adult-student 
interactions reflect the SE 
skills on which the school is 
focused. 

Adult-student interactions 
are generally neutral and 
do not reflect the SE skills 
on which the school is 
focused. 

Adult-student interactions 
do not reflect the SE skills 
on which the school is 
focused. 

Student-student 
Culture 

All student-student 
interactions provide strong 
positive examples of the 
SE skills on which the 
school is focused. 

Most student-student 
interactions reflect the SE 
skills on which the school is 
focused. 

Some student-student 
interactions reflect the SE 
skills on which the school is 
focused. 

Student-student 
interactions are generally 
neutral and do not reflect 
the SE skills on which the 
school is focused. 

Student-student interactions 
do not reflect the SE skills 
on which the school is 
focused. 
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Student 
Leadership 

Students determine the 
best avenues for their own 
leadership and develop 
platforms to voice their 
opinions in meaningful 
way. 

When provided with 
leadership opportunities and 
platforms to voice opinions, 
students willingly and 
actively participate. 

Some students get a chance 
to take on leadership roles 
and use platforms to voice 
opinions, but not always in a 
meaningful way. 

Student leadership 
opportunities are not 
always meaningful, or 
students do not often have 
a platform to voice their 
opinions. 

Students do not have 
leadership opportunities and 
do not have a platform to 
voice their opinions. 

NOTES:  
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School Leadership 
Components 4 3 2 1 0 

Knowledge 

School leaders have a 
strong understanding of 
SEL, including how the 
competencies relate to 
academics and how 
teachers can integrate SEL 
into instruction. 

School leaders have some 
understanding of SEL, 
including how the 
competencies relate to 
academics, and how 
teachers can integrate SEL 
into instruction. 

School leaders understand 
the SEL competencies 
valued by the school but not 
how the competencies relate 
to academics. 

School leaders have a basic 
awareness of the SEL 
competencies  valued by 
the school but not how 
they relate to academics. 

School leaders do not 
understand the SEL 
competencies or how they 
relate to academics. 

Use of SEL 
Data 

School leaders thoughtfully 
use SEL data to inform 
their work. 

School leaders frequently 
refer to SEL data to inform 
their work. 

All school leaders have 
access to SEL data and 
sometimes refer to it to 
inform their work. 

Some school leaders have 
access to SEL data and 
may refer to it 
occasionally. 

School leaders do not have 
access to SEL data or they 
never refer to it. 

 
SEL and 
Diversity, 

Equity, and 
Inclusion 

School leaders provide 
support and guidance and 
hold teachers accountable 
for integrating SEL in their 
classrooms using cultural 
and linguistically proficient 
pedagogical practices. 

School leaders encourage 
teachers to integrate SEL in 
their classrooms using 
cultural and linguistically 
proficient pedagogical 
practices. 

School leaders occasionally 
remind teachers to integrate 
SEL in their classrooms 
using cultural and 
linguistically proficient 
pedagogical practices. 

School leaders want 
teachers to integrate SEL 
in their classrooms but do 
not mention or recognize 
the need for cultural and 
linguistically proficient 
pedagogical practices. 

School leaders do not 
identify the need for cultural 
and linguistically proficient 
pedagogical practices within 
SEL. 

Staff 
Training/PD 

School leaders ensure that 
all administrators, teachers, 
and staff have received 
high-quality training/PD 
around specific SEL 
competencies. 

School leaders ensure that 
most administrators, 
teachers, and staff have 
received high-quality 
training/PD around specific 
SEL competencies. 

School leaders arrange for 
some administrators, 
teachers, and staff members 
to receive high-quality 
training/PD around specific 
SEL competencies, or for 
most of them to receive 
limited training/PD. 

School leaders have done 
little to ensure that 
administrators, teachers, 
and staff receive 
training/PD to learn about 
specific SEL 
competencies. 

School leaders do not 
identify the need for 
training/PD to learn about 
specific SEL competencies. 

SEL Integration 
Overall 

All school leaders are 
knowledgeable about 
integrating SEL 
competencies into their 
practice and their decision-
making processes. 

Most school leaders are 
knowledgeable about 
integrating SEL 
competencies into their 
practice and their decision-
making processes. 

A few school leaders are 
knowledgeable about 
integrating SEL 
competencies into their 
practice or their decision-
making processes. 

School leaders may be 
aware about the SEL 
competencies but don’t 
know how to integrate 
them into their practice or 
their decision-making 
processes. 

School leaders are unaware 
of the SEL competencies 
and do not integrate them 
into their decision-making 
processes. 

NOTES: 
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Community Engagement 
Components 4 3 2 1 0 

Highlighting the 
Positive 

Families are regularly 
contacted by school to 
indicate positive 
behaviors. 

Families are sometimes 
contacted by school to 
indicate positive behaviors. 

Families are contacted by 
school to discuss SEL but the 
conversations often do not 
focus on positive behaviors. 

Families are contacted by 
school to discuss SEL but 
the conversations never 
focus on positive 
behaviors. 

Families are rarely or never 
contacted by school to 
discuss SEL. 

Communications 

Materials to inform 
parents of the importance 
of SEL and its relation to 
students’ academic, 
career, and health 
outcomes are co-
developed by parents. 

Materials are thoughtfully 
distributed to inform 
parents of the importance of 
SEL and its relation to 
students’ academic, career, 
and health outcomes. 

Sufficient materials are 
available, but not actively 
distributed, to inform parents 
of the importance of SEL and 
its relation to students’ 
academic, career, and health 
outcomes. 

Limited materials are 
available to inform parents 
of the importance of SEL 
and its relation to students’ 
academic, career, and 
health outcomes. 

No materials are available to 
inform parents of the 
importance of SEL and its 
relation to students’ 
academic, career, and health 
outcomes. 

Student and 
Parent Voice 

Parents and students 
collaborate to develop the 
agenda and co-facilitate 
meetings about SEL. 

Parents and students are 
asked to lead a part of the 
meetings about SEL. 

Parents and students attend 
meetings about SEL in large 
numbers. 

Parents and students are 
invited to meetings about 
SEL but few attend. 

Meetings are not held for 
students or parents to 
discuss SEL. 

NOTES: 
 
 
 
 
 
 

 
Overall observations, reflections, and next steps: 
 
 
 
 
 
 
 
 
 
 
 
 
 


